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Abstract 
The purpose of this study is to determine primary school teachers’ views related to the effect of in-service training 
programs on teaching-learning process. The research study group consists of 120 primary school teachers working in 
the formal primary schools. “The Determination of Teachers’ Views related to the Effect of In-Service Training 
Programs on Teaching-Learning Process Survey” was used as the data collection tool in the study. The research 
results are as follows: The majority of  the participants argue that in-service training supports the development of the 
education system; that in-service training programs have a purpose; that in-service training increases teachers' 
professional knowledge and skills. On the other hand, only half of the participants argue that in-service training meets 
teachers’ educational needs. 
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1. Introduction 
Recent developments in science and technology necessitate to learn new knowledge and technologies 
in each profession and to educate employees on these issues. In this regard, today’s organizations seek for 
some competencies in their employees such as having multi-faceted skills, understanding complex intra 
and extra-organizational relationships and adapting to effective teamwork. From now on, human resource 
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management has taken the place of the concept of personnel management in organizational structure. 
Therefore, requirements for staffs undergo some changes. In order to adapt to this new understanding and 
applications, it is necessary that education system must be established in an open structured frame which 
is open to developments and adapt other things to itself rapidly (Çiftçi, 2008; Doğan, 2009). 
In this context (Uçar&İpek, 2006; Çiftçi, 2008), within the scope of “lifelong learning” getting 
increasingly common and important, it is clear that teachers’ professional and personal development also 
should be developed, that their efficiency should be increased and that in-service training activities for 
preparation for senior positions should be provided. Because the quality of school depends on the quality 
of educational services presents by teachers. For this reason (Taymaz, 1981; Tutkun, 1991), it is 
necessary that both teachers should be trained well before pre-service training and that they should 
improve themselves continuously during the service. In this context (Özyürek, 1981; Tutkun, 1991), it 
can be said that training of a teacher who performs his/her profession does not come to an end only with 
starting to work. Continuing education is a must for a member of a profession in order to fulfill service 
required by job effectively, not to remain behind professional development and to keep himself/herself 
updated. This process is referred to as in-service training. 
On the other hand, major changes and increases have occurred in the knowledge, attitudes and skills 
which an individual should have in this new era 21st century (Tutkun, 2010; Tutkun&Aksoyalp, 2010; 
Tutkun&Aksoyalp, 2012). It is no longer sufficient that these information is brought to individuals during 
only formal education process. Due to lack of knowledge and skills and changes in information acquired 
during the education of individuals who begin their professional career passing through different 
educational levels, acquiring knowledge, skills and techniques relates to their profession, producing 
solutions to professional problems, adapting their institutions and thus being successful are dependent on 
continuous training throughout their professional lives. 
The history of understanding and practice of in-service training dates back to the Egyptians. Egyptians 
trained the captives brought from other countries for work. This training was made directly on-the-work.  
There were "Summer School" and "Harvest Holiday Camps" for teacher in England and Wales Coast 
before the 1840s. Aiming compliance training in staff training, on-the-job training, task-based training, 
teaching the crafts requiring dexterity, apprenticeship training has come forward in the 20th century. 
Some courses opened for teachers and imams teaching in some teacher training schools and Ottoman 
primary schools in the 1890s can be accepted as the first in-service training activities for teachers in 
Turkey. In-service training unit in the organizational structure of Turkish Ministry of Education was 
established in 1960. Starting centrally initially, in-service education activities was conducted as  "On-the-
Job Training Seminars for Teachers", which were held in teacher training schools and higher education 
institutions training teachers, in the form of evening courses and summer courses later on. Before this 
date, the in-service training activities were planned and conducted at the local level. Since 1982, these 
types of in-service activities has been conducted by “In-service Training Department” (Pehlivan, 1997; 
Özyürek, 1981; Milli EğitimBakanlığı, 2014). 
Teaching profession is a field of occupation which has social-cultural, economic, scientific and 
technological dimensions concerning with education sector, which is based on specialist knowledge and 
skills in the field, which requires academic study and professional training in the professional status 
(Basic Law of National Education, 1973; Aydin, 2006). In this context, teaching profession as an 
occupation requires some qualification. Nowadays on which education has gained so much importance, 
both public and private sectors have to give a systematic training to their staffs in order to provide quality 
products or services toward their purposes. The way to achieve this is "in-service training". In-service 
training (Taymaz, 1981; Aytaç, 2000, Günbayı&Taşdöğen, 2012) is the training provided to the staff who 
is assigned for a fee or works in the workplaces belonging to legal and natural persons, without any sector 
distinction, for the purpose of both increasing efficiency of the share of labor factor for the goods or 
services produced, and providing people to gain or enrich necessary knowledge, attitudes and skills. The 
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main purpose of in-service training is to inform teachers and administrators on changing and evolving 
training understanding and bring them necessary knowledge, skills and behaviors in order to be efficient 
and effective in this process.  
Providing expected benefits from in-service training depends on that the whole processes planned 
should be tackled in a systematic approach and be consistent, logical, simple and applicable. Planning of 
in-service training allows usage of all sources in the most appropriate and efficient manner system 
development and ensuring effective coordination among other elements. In-service training activities for 
teachers in Turkey are conducted in cooperation and contribution with Ministry of National Education, 
Higher Education Council, Universities, Turkey Middle East Public Administration (TODAIE), other 
public-private institutions/ organizations,  nongovernmental organizations and cultural centers of other 
countries (Ministry of Education, 2012; Erdogan, 2010; Ministry of Education, 1995). 
The fundamental element of being a developed country is to train qualified people. Education system 
training these types of people and teacher the most important element of the system has to adapt to 
changes occurring in each area and renew themselves constantly. The quality of a school depends on the 
quality of the training teachers offer. It is possible to make this realize for teachers on the condition that 
they should be both trained well pre-service and improve themselves constantly during the profession. It 
is contemplated that the results of this study will contribute to designing qualified in-service training 
programs planned according to scientific criteria and to implementation processes. In this context, the 
purpose of this study is to determine teachers’ opinions related to the effectiveness of in-service training 
programs in primary schools. 
 
2. Method 
2.1. Methods 
In this study, general descriptive survey research method was used. Descriptive models are a research 
approach aiming to describe a situation occured past or now in its existing shape (Karasar, 2003, 77). 
 
2.2. Study group 
The study group consists of 120 teachers determined by random sampling method from the classroom 
teachers working at the primary schools in the province of Çayırova in Kocaeli. 
 
Table 1. Participants’ gender, age, graduation level, seniority, education state based for the appointment 
of the teaching profession and number of participation in in-service training  
  f % Total (f) 
 
Gender  
F 87 72,5  
120 M 33 27,5 
 
 
Age groups 
20-30 42 35,0  
 
 
 
120 
30-40 56 46,7 
40-45 13 10,8 
45-50 3 2,5 
50+ 6 5,0 
Graduation level Associate degree 5 4,2  
 
 
120 
Undergraduate degree 107 89,2 
Master degree 5 4,2 
Other 3 2,5 
Seniority 0-5 22 18,3  
 
 
120 
6-10 53 44,2 
11-15 25 20,8 
16+ 20 16,7 
Education state based for the appointment of the 
teaching profession 
Institute of Education 7 5,8  
 
120 
Faculty of Education 104 86,7 
Other 9 7,5 
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87 (%72,5) of the participants are female and  33 (%27,5) of them are male. There are 42 people (%35,0) 
in 20-30, 56 people (%46,7) in 30-40 age group, 13 people (%10, 8) in 40-45 age group, 3 people (%2,5) 
45-50 age group, 6 people (%5,0) in 50 and older age group. 5 (%4,2) of the participants have associate 
degree, 107 (%89,2) of them have undergraduate degree, 5 (%4,2) of them have master degree and 3 
(%2,5) of them selected other graduation level. 22 (%18,3) of the participants have 0-5 years seniority, 53 
(%44,2) of them have 6-10 years seniority, 25 (%20,8) of them have 11-15 years seniority, 20 (%16,7) of 
them 16 and older years seniority. 7 (%5,8) of them graduated from an institution of education and 104 
(%86,7) of them from a faculty education while 9 (%7,5) of them selected other graduation state.  
 
2.3 Data Collection 
 
“Survey for Determining Teachers’ Opinions related to Effects of In-Service Programs on Teaching-
Learning Processes in Primary Schools” developed by Doğan (2009) was used for data collection 
instrument in the study. First part of the survey having two parts contains personal information. There are 
30 items aiming to describe the effects of in-service programs on teaching-learning processes in the 
second part. The survey is rated in Likert-typed with the options of “strongly agree, agree, undecided, 
disagree, strongly disagree. 
 
3. Findings 
 
3.1. Primary School Teachers’ Opinions related to the Effectiveness of In-Service Training Program 
 
 
Table 2. The Distribution of Teachers’ Views related to the Effectiveness of In-Service Training 
Programs in Primary Schools 
Teachers’ Opinions related to In-
Service Training Programs 
Strongly 
Disagree Disagree Undecided Agree 
Strongly 
Agree 
f % f % f % f % f % 
1 In-service training increases 
teachers’ professional 
knowledge and skills. 
13 10,8 16 13,3 12 10,0 58 48,3 21 17,5 
2 In-service training increases 
effectiveness and efficiency in 
the education system. 
7 5,8 15 12,5 27 22,5 60 50,0 11 9,2 
3 In-service training provides 
unity and solidarity among 
teachers. 
6 5,0 20 16,7 16 13,3 61 50,8 17 14,2 
4 In-service training provides 
morale and motivation among 
teacher. 
5 4,2 18 15,0 22 18,3 65 54,2 10 8,3 
5 In-service training changes 
existing negative behaviors. 
3 2,5 24 20,0 32 26,7 53 44,2 8 6,7 
6 In-service training completes the 
shortcomings of pre-service 
training in terms of professional 
competence. 
5 4,2 20 16,7 25 20,8 58 48,3 12 10,0 
7 In-service training brings the 
teachers who just begin to work 
as a teacher in the education 
field the knowledge, skills and 
behaviors which teaching 
profession requires. 
2 1,7 19 15,8 21 17,5 67 55,8 11 9,2 
8 In-service training supports the 
development of education 
2 1,7 14 11,7 18 15,0 77 64,2 9 7,5 
1882   Aysun Kurt Katman and Ömer F. Tutkun /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  1878 – 1885 
system. 
9 In-service training ensures 
teachers’ compliance to the 
organization.  
2 1,7 21 17,5 25 20,8 64 53,3 8 6,7 
10 In-service training prepares 
teachers prepares teachers for an 
upper task. 
6 5,0 27 22,5 32 26,7 49 40,8 6 5,0 
11 In-service training meets 
teachers' training needs. 
4 3,3 38 31,7 33 27,5 34 28,3 11 9,2 
12 In-service training increases the 
quality of teaching. 
2 1,7 25 20,8 21 17,5 65 54,2 7 5,8 
13 In-service training gives the 
opportunity to capitalize for the 
acquaintances and to take 
vacation in resorts. 
20 6,7 48 40,0 23 19,2 24 20,0 5 4,2 
14 In-service training means 
showing off and giving the 
impression about doing 
something to upper levels. 
15 12,5 48 40,0 23 19,2 29 24,2 5 4,2 
15 In-service training is to burden 
chores on teachers. 
10 8,3 52 43,3 34 28,3 19 15,8 5 4,2 
 
Table 2. Cont. 
Teachers’ Opinions related to In-
Service Training Programs 
Strongly 
Disagree Disagree Undecided Agree 
Strongly 
Agree 
f % f % f  f % f % 
16 In-service training does not have 
any aim. 
14 11,7 70 58,3 16 13,3 15 12,2 5 4,2 
17 In-service training provides 
beginning teachers to adapt to 
the profession. 
3 2,5 13 10,8 17 14,2 75 62,5 12 10,0 
18 In-service training prepares 
teachers for an upper task. 
4 3,3 31 25,8 29 24,2 48 40,0 8 6,7 
19 In-service training teaches 
teachers new developments in 
science and technology. 
4 3,3 25 20,8 23 19,2 59 4,2 9 7,5 
20 In-service training brushes up 
past information of teachers. 
5 4,2 14 11,7 20 16,7 48 56,7 13 10,8 
21 In-service training contributes to 
teacher-student interaction. 
5 4,2 17 14,2 24 20,0 65 54,2 8 6,7 
22 In-service training makes more 
efficient teachers and teaching. 
4 3,3 13 10,8 28 23,3 65 54,2 10 8,3 
23 In-service training provides 
teachers to increase information 
about accurate communication 
with students. 
3 2,5 21 17,5 14 11,7 73 60,8 9 7,5 
24 In-service training increases 
teachers’ information on 
classroom management. 
3 2,5 20 16,7 21 17,5 64 53,3 12 10,0 
25 In-service training provides 
teachers informed on the subjects 
about conflict management. 
3 2,5 25 20,8 22 18,3 62 51,7 8 6,7 
26 In-service training give 
information about the importance 
of teacher and parent 
communication. 
5 4,2 30 25,0 25 20,8 54 45,0 6 5,0 
27  In-service training gives 
information to teachers about 
adapting to change.  
4 3,3 9 7,5 25 20,8 75 62,5 7 5,8 
28 In-service training increases 5 4,2 23 19,2 22 18,3 61 50,8 9 7,5 
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teachers’ competences in using 
IT.  
29 In-service training encourages 
teachers to develop themselves. 
3 2,5 17 14,2 17 14,2 75 62,5 8 6,7 
30 In-service training provides to 
learn personal rights of teachers. 
7 5,8 
 
 
25 20,8 23 19,2 57 47,5 8 6,7 
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4. Conclusion Discussion and Suggestions  
 
The participants, in general, believe that in-service training programs are effective. The majority of the 
participants argue “that in-service training supports the development of the education system, that in-
service training programs have a purpose, in-service training increases teachers' professional knowledge 
and skills, that in-service training practices are effective for providing beginning teachers to adapt to their 
profession, and that in-service training encourages teachers to develop themselves”. On the other hand, 
half of the teachers argue that “in-service training meets the training needs of teachers, gives information 
about the importance of teacher parent communication, and prepares teachers for an upper task”. 
The expressions which the teachers reported at the highest level for presenting their opinion related to 
the effect of in-service training programs on teaching-learning process are respectively as follows: 
1- “In-service training provides beginning teachers to adapt to the profession.” It is stated for this item 
that %10,0 of the teachers are strongly agree, %62,5 of them are agree, %14,2 of them are undecided, 
%10,8 of them are disagree and %2,5 of them are strongly disagree. 
2- “In-service training supports the development of education system.” It is stated for this item that 
%7,5 of the teachers are strongly agree, %64,2 of them are agree, %15,0 of them are undecided, %14 of 
them are disagree and %1,7 of them are strongly disagree. 
3- “In-service training encourages teachers to improve themselves.” It is stated for this item that %6,7 
of the teachers are strongly agree, %62,5 of them are agree, %14,2 of them are undecided, %14,2  of them 
are disagree and %2,5 of them are strongly disagree. 
4- “In-service training programs do not have any purpose.” It is stated for this item that %4,2 of the 
teachers are strongly agree, %12,2 of them are agree, %13,3 of them are undecided, %58,3 of them are 
disagree and %11,7 of them are strongly disagree. 
5- “In-service training means showing off and giving the impression about doing something to upper 
levels.” It is stated for this item that %4,2 of the teachers are strongly agree, %24,2 of them are agree, 
%19,2 of them are undecided, %40,0 of them are disagree and %12,5 of them are strongly disagree. 
6- “In-service training gives the opportunity to capitalize for the acquaintances and to take vacation in 
resorts.” It is stated for this item that %4,2 of the teachers are strongly agree, %20,0 of them are agree, 
%19,2 of them are undecided, %40,0 of them are disagree and %6,7 of them are strongly disagree. 
7- “In-service training meets the training needs of teachers.” It is stated for this item that %9,2 of the 
teachers are strongly agree, %28,3 of them are agree, %27,5 of them are undecided, %31,7 of them are 
disagree and %3,3 of them are strongly disagree. 
8- “In-service training gives information about the importance of teacher-parent communication.” It is 
stated for this item that %5,0 of the teachers are strongly agree, %45,0 of them are agree, %20,08 of them 
are undecided, %25,0 of them are disagree and %4,2 of them are strongly disagree. 
The research findings of Dogan (2009) support these results. In the study, the teachers gave the highest 
score to “In-service training increases teachers' professional knowledge and skills” item while they gave 
the lowest score to “In-service training programs do not have any purpose”. These results are also 
consistent with the research results of Demirtaş (2008), Uçar&İpek (2006), Aytaç (2000). In these studies, 
the majority of the teachers stated that in-service programs are useful but there are some deficiencies in 
the programs. 
In accordance with the results of this study, it can be suggested that: 
1- In-service training activities should be planned by identifying teachers’ training needs, desires and 
expectations. 
2- In-service training practices should be carried out by qualified experts and academicians. 
3- Teachers should be believed the professional and individual benefits of in-service training. 
4- Some researches discussing teachers’ expectations from in-service trainings and their results should 
be done. 
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